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ABSTRACT

This study investigated teachers’ perception of guidance counselors’ task performance in secondary schools in Anambra
State. Four research questions guided the study. Three hypotheses were tested at 0.05 level of significance. Descriptive survey research design was adopted for the study. The population
comprised 6,857 teachers from 257 public secondary schools in
Anambra State. A sample of 685 was drawn using proportionate stratified random sampling techniques. Data was collected
using a questionnaire of 30 items developed by the researcher
and titled ‘’Teachers’ Perception of Guidance Counsellors Task
Performance Questionnaire’’ (TPCTPQ) which was validated
by experts. Internal consistency reliability index of 0.82 was obtained for the entire instrument using Cronbach’s alpha. Data
analysis was done using mean and standard deviation for the
research questions, while t-test was used to test the hypotheses. The finding reveals among others that Teachers’ Perception
towards guidance counsellors Task Performance is high. Male
and female teachers’ perception towards guidance counsellors’
tasks performance is high. Teachers in urban and rural areas
perceive guidance counsellors’ tasks performance as being high.
The study also found that teachers in urban and rural areas did
not differ significantly in their perception of guidance counsellors’
task performance. Based on the findings of the study it was recommended among others that there is need to have professionally trained school counselors for effective delivery of guidance
and counseling services in the schools. There is also need for
sufficient facilities and finances for effective delivery of guidance
and counseling tasks.
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Introduction
Guidance and counselling is an integral part of
educational system. It provides guidance
programmes for secondary school students to
address the physical, emotional, social,
vocational and academic difficulties of
adolescent students. This is to complement
learning in the classroom and also enhance
academic performance and achievements of
students. Guidance plays a vital role in
preventing educational, personal, social, mental
and other similar problems among secondary
school students.
Guidance and counselling can be seen as a
programme of activities which provides us with
the gateway out of numerous problems in our
present age of complex scientific and
technological
development
(Okobiah
&
Okorodudu, 2014). Okobia and Okorodudu
further noted that guidance is a programme of
services to individuals based on their needs
and the influence of environment factors.
Guidance and counseling is a professional field
which has a broad range of activities,
programmes and services geared toward
assisting individuals to understand themselves,
their problems, their school environment and
the world and also to develop adequate
capacity for making wise choices and
decisions.
The goal of guidance and counseling services
is to enable learners in institutions to learning
derive optimal educational benefits so as to
actualize their potentialities. Egbochukwu
(2018) asserted that the aims of school
guidance and counseling services are to
provide students opportunities to develop
knowledge and appreciation of themselves and
others, to develop relationship skills, ethical
standards and a sense of responsibility.
According to Akinade (2016), the major
functions of guidance and counseling services
is to provide opportunities for each student to
reach his full potentials in the areas of
education, vocational, personal, and emotional

development. In line with this, Paul (2016)
affairs that guidance and counseling services
prepare students to assume increasing
responsibility for their decision and grow in their
ability to understand and accept the result of
their choices.
Educational services are the advice given to
learners to help them make suitable decisions
regarding their education (Bulus, 2017).
According to Phillips (2017), counseling, assists
students in applying effective study skills,
setting goals, learning effectively, and gaining
test-taking skills. Counselors also may focus on
note taking, time management, memory
techniques, relaxation techniques, overcoming
test anxiety, and developing listening skills
(Kahinde, 2011). Educational guidance services
have essential role to play in making sure that
students’ educational decisions are grounded in
sound decision and students are helped to
develop effective self-management in education
and career oath. Denga (2011), asserted that
educationally,
guidance
and
counseling
services’ role is to help the students adapt to
school, make educational decisions and choice
by informing them about educational facilities.
These educational services according to
Eremie (2014) help students to choose the
most appropriate electives courses and
students club for their interests and abilities and
help them more effectively by introducing them
to effective study method.
Socio-personal services are those services that
are designed to assist the students to
understand and accept himself thereby
clarifying his ideas, perception, attitudes, and
goals; furnishes personal and environmental
information to the students, as required,
regarding his plans, choices, or problems; and
seeks to develop in the student the ability to
cope with/ and solve problems and increased
competence in making decisions and plans for
the future (Marchetta, 2011). Guidance
counsellors are expected to do personal and
crises counselling. Socio-personal services is
concerned with the developmental needs of the
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individual in personal and social areas such as
developing awareness about interpersonal
relationships beginning from the early ages;
working on communication skills, life skills
social skills, problem-solving skills, decisionmaking skills; working on anger management,
dealing with peer pressure and developing
healthy relationships with opposite sex
(Bulus,2017). Socio-personally, guidance and
counseling services help the recipients to know
and understand themselves, accept their
superiors and limited features and develop
effective interpersonal relationships, become a
personally and socially balanced and
harmonious individuals (Bojuwoye, 2017).
Thus, they enable the continuous developing
individuals to manage the developmental tasks
at various developmental stages.
Vocational services according to Kehinde
(2011) are the process of assisting the
individual to choose an occupation, prepare for
it, and enter upon it and progress in it. It is
concerned primarily with helping individuals
make decisions and choices involved in
planning a future and building a career. The
purpose behind assisting the youths to choose,
prepare, enter and progress in vocation is the
optimum growth of the individual. According to
Denga (2011), vocational services are those
services and activities intended to assist
individuals of any age and at any point
throughout their lives, to training and
occupational choices and to manage their
careers. Nwachukwu (2017) defined vocational
services as those activities within schools that
help students clarify career goals and
understand the world of work; personal or
group-based assistance with decision about
initial courses of study, courses of vocational
training, further education and training, initial
job change, or work-force re-entry; computerbased or on-line services to provide information
about jobs and careers or to help individual
make career choices; and services to produce
and disseminate information about jobs,
courses of study and vocational training.

Vocational services refer to service that assist
individual to make wise educational occupation
choice and to manage their career (Field &
Boesser, 2017).
Notwithstanding the importance of guidance
and counseling services, it appears that these
services are not encouraged and performed at
the secondary school level. Apart from
academic problems of failure and dropout of
students from schools, other numerous psychosocio; vocational and personal-socio problems
abound among students in secondary schools.
Parents and other stakeholders in the
education sector in recent times have been
concerned about these academic problems of
students. It is of importance that guidance
counselors
carryout
personal,
social,
educational and vocational guidance in order to
attend to students’ educational, vocational,
emotional and social development, bearing in
mind their developmental needs and problems
(Denga, 2011).
Guidance and counselors are to offer a
sufficient level of services in educational,
vocational, personal and social areas; services
affecting the students directly such as
appraisal, psychological counseling, information
gathering and outreach, orientation and
placement, follow-up, orientation; and services
affecting the students indirectly such as
consultation, research and evaluation, and
public and family relations. Teachers’
perception regarding counsellors’ performance
these task areas remains unknown. It is based
on this therefore, that the study determined
teachers’ perception of guidance counsellors’
task performance in secondary schools in
Anambra State.
The Federal Republic of Nigeria (FRN,2013)
laid emphasis on the importance of guidance
and counseling programme in secondary
schools.
Despite
this
emphasis,
its
effectiveness in ensuring discipline and
academic performance appears not to have
been achieved. The stakeholders in public
secondary schools in Anambra State especially
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teachers have continued to question the
effectiveness of guidance counselors in their
task performance.
Some teachers hold mis-concepts about the
role and task of counselors because they are
often
misinterpreted
as
administrative
assistants who have little time to spend
counseling students. Fueling the conception is
the fact that some teachers mistrust
counselors, due to their apparent alignment
with administration. Teachers who are
uncooperative and unsupportive have criticized
developmental guidance in general. These
teachers believe that counselors play little or no
emphasis on student behaviour or students
performance. They do not like students from
their classroom working with counselors. They
may even refuse to send their students to the
guidance office. Their refusal to send students
to counselors is based on the belief that
counselors appear not to perform their tasks
effectively, and sending students to the
guidance office is a waste of time that only
penalizes the students. Although, other
teachers send their students to see the
counselors, but only during break time
(Anwuana, 2014). It is based on these
misconceptions that the researcher investigated
teachers’ perception of guidance counsellors’
task performance in secondary schools in
Anambra State.
Research Questions
Four research questions guided the study.
1. What is the perception of teachers toward
guidance counsellors’ task performance
in Anambra state?
2. What is the perception of male and
female teachers toward the task of
guidance counsellors in Anambra state?
3. What is the perception of teachers in
urban and rural areas towards the task
performance of guidance counsellors in
Anambra state?
4. What is the perception of experienced
and inexperienced teachers towards the

task
performance
of
guidance
counsellors in Anambra State?
Hypotheses
The following null hypotheses were tested at
0.5 level of significance.
1. There is no significant difference in the
mean rating of male and female teachers’
perception of guidance counsellors’ task
performance in Anambra State.
2. There is no significant difference in the
mean ratings of teachers in the urban
and rural in their perception of guidance
counsellors’
task
performance
in
Anambra State.
3. There is no significant difference in the
mean ratings of experienced and
inexperienced
teachers
in
their
perception of guidance counsellors’ task
performance in Anambra State.
Research Method
The design adopted in the study is descriptive
survey research design. It was carried out in
secondary schools in Anambra state. The
population of the study comprised 6,857
teachers in 257 public secondary schools in the
state. The sample size for the study consisted
of 685 teachers drawn from the population of
the study. The sample consists of 10% of the
entire population. The proportionate stratified
random sampling technique was used to draw
the sample size. The instrument for data
collection was a structured questionnaire titled
“Teachers Perception of Counsellors’ Task
Performance
Questionnaire”
(TPCTPQ)
designed by the researcher. The instrument
consisted of two sections: A and B. Section A
elicited information on the demographic
information
on
the
counsellors’
task
performance in secondary schools. The section
B part of the instrument was rated on 4-point
rating scale of Strongly Agreed (SA), Agreed
(A), Disagreed (D) and Strongly Disagree (SD)
weighted as 4, 3, 2, and 1 respectively. The
validity of the instrument was established by
two experts comprising one in Guidance and
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Counselling and one in Measurement and
Evaluation, all in Faculty of Education, Nnamdi
Azikiwe University, Awka.
The reliability of the instrument was established
by administering 20 copies of the instrument on
a representative sample of 20 teachers
randomly selected from 5 public secondary
schools in Enugu State. The scores obtained
from the respondents were collated to
determine the internal consistency of the scores
for the items in each section. This was done
using Cronbach Alpha that yielded reliability coefficient of 0.82, 0.78 and 0.87 for the 3
sections respectively.
The researcher administered the instrument to
the respondents with the help of three research
assistants who were properly briefed and
trained for the study. This enabled them be
familiar with the modalities for administering the
instrument in an appropriate and effective way.
The researcher and the assistants administered
copies of the instrument on the teachers at their

various schools using direct administration and
retrieval method. Mean and standard deviation
were used to answer the research questions. In
analyzing the data, mean from 1.00 – 1.49 =
very low; 1.50 – 2.49 =low; 2.50 – 3.49 = high;
3.50 – 4.00 = very high. In analyzing the data
for the null hypotheses, t-test was used to test
the hypotheses 0.05 level of significance. As a
rule, if the calculated t-value is equal or greater
than the table t-value (.05), the null hypotheses
was rejected whereas if the calculated t-value is
less than the table t-value, the null hypotheses
was not rejected.
Presentation of Results
The results are presented according to the
research questions and hypotheses.
Research Questions
Research Question1: what is the perception of
teachers toward guidance counsellors’ tasks
performance?

Table 1: Mean score of teachers on guidance counsellors’ tasks performance
N
Counsellors’ task performance

681

The mean score of 2.91 shown in Table 1
above indicates that teachers’ perception
towards
guidance
counsellors’
task
performance is high.

Mean

SD

Remark

2.91

55

High

Research Question 2: what is the perception
of male and female teachers towards guidance
counsellors’ task performance?

Table 2: mean score of male and female teachers on guidance counsellors’ task
performance
N

Mean

SD

Remark

Male

282

2.93

.44

High

Female

399

2.90

.61

High

The mean score of 2.93 for males and 2.90 for
females in Table 2 shows that male and female
teachers’
perception
towards
guidance
counsellors’ tasks performance is high.

Research Question 3: what is the perception
of teachers in urban and rural areas towards
guidance counsellors’ task performance?
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Table 3: mean score of teachers in urban and rural areas on guidance counsellors’ task
performance
N

Mean

SD

Remark

Urban

526

2.90

.56

High

Rural

155

2.96

.50

High

The mean score of 2.90 and 2.96 for teachers
in urban and rural areas indicates that teachers’
in urban and rural areas perceive guidance
counsellors’ tasks performance to be high.

Research Question 4: what is the perception
of experienced and inexperienced teachers
towards
guidance
counsellors’
task
performance?

Table 4: mean score of experienced and inexperienced teachers towards guidance
counsellors’ task performance
N

Mean

SD

Remark

experienced

532

2.90

.54

High

inexperience

149

2.94

.55

High

Table 4, shows the mean scores of 2.90 and
2.94 for experienced and inexperienced
teachers. Both mean scores indicated that
experienced and inexperienced teachers
perceptive
guidance
counsellors’
tasks
performance to be high.

Hypotheses
Hypothesis 0ne: Male and female teachers do
not differ significantly in their perception of
guidance counsellors’ task performance.

Table 5: t-test comparison of male and female teachers’ mean score on guidance
counsellors’ task performance
Source of Variation
Male
Female

N
282
399

Mean SD

df

t-cal t-crit

697

.90

Decision

2.93 .44
1.96

Not sig

2.90 .61

The result in Table 5 shows that the calculated
t-value (.90) is less than the critical value (1.69)
at alpha level of 0.05 and degree of degree of
freedom (df) 697. This is an indication that the
difference in the perception of male and female
teachers on guidance and counsellors’ tasks
performance was not significant. The null
hypotheses therefore were not rejected.

Hypothesis Two: teachers in urban and rural
areas do not differ significantly in their
perception of guidance counsellors’ task
performance.
As indicated in Table 6, the analysis shows that
the t-cal value of 1.17 is less than the critical
value of 1.96 at alpha level of 0.05 and degree
of freedom (df) 679. This shows that urban and
rural teachers do not differ significantly in their
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perception of
performance.

guidance

counsellors’

task

The result in Table 7 shows that the calculated
t-value (.65) is less than the critical value (1.96)
at alpha level of 0.05 and degree of freedom
(df) 679. This is an indication that the difference

in the perception of experienced and
inexperienced teachers on guidance and
counsellors’ tasks performance was not
significant. The null hypotheses therefore were
not rejected.

Table 6: t-test comparison of urban and rural teachers’ mean score on guidance
counsellors’ task performance
Source of Variation

N

Urban

Mean SD
526

df

155

Decision

2.90 .56
679

Rural

t-cal t-crit

1.17

1.96

Not sig

2.96 .50

Table 7: t-test comparison of experienced and inexperienced teachers’ mean scores on
guidance counsellors’ task performance
Source of Variation

N

Mean SD

Experienced

532

2.90 .54

df

679
inexperienced

149

t-cal t-crit

.65

Decision

1.96

Not sig

2.94 .55

Summary of the Findings
From the analysis presented in this study, the
major findings are as follows:
1. Teachers’ perception towards guidance
counsellors’ task performance is high.
2. Male and female teachers’ perception
towards guidance counsellors’ task
performance is high.
3. Teachers in urban and rural areas
perceive guidance counsellors’ task
performance to be high.
4. Experienced and inexperienced teachers
have a high perception regarding
guidance counsellors’ task performance.
5. Male and female teachers did not differ
significantly in their perception of
guidance counsellors’ task performance.
6. Teachers in urban and rural areas did not
differ significantly in their perception of
guidance counsellors’ task performance.

7. Experienced and inexperienced teachers
do not differ significantly in their
perception
of
counsellors’
task
performance.
Discussion of Findings
The findings of the study as indicated in Table 1
shows that teachers’ have a high perception
towards
guidance
counsellors’
tasks
performance in secondary schools in Anambra
state. The finding of this study is in line with the
finding of Eremie (2014), who in his study found
that teachers perceive that counsellors guide
students towards their vocational guidance
needs. The findings of this study also supports
that Akinde (2016) who in his study about
teachers
perception
of
guidance
and
counseling services found that teachers have a
positive perception about counseling services
provided by guidance counsellors in secondary
schools. This finding is also consistent with that
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of Beesley and Frey (2014). Their study
revealed that principals reported overall
satisfaction with counseling services provided
by counsellors in secondary schools. These
findings are in line with Kehinde (2011) who
indicated in his study that teachers have a
positive perception regarding the roles
performed by counsellors.
This study found that male and female teachers
have a high perception towards guidance
counsellors’ tasks performance in secondary
schools in Anambra State. This findings
supports that of Eremie (2014), who found that
male and female teachers perceived that
counsellors to adequately guide students to
resolve their personal-socio problems. The
finding also revealed that male and female
teachers perceived counsellors to guide
students towards their vocational guidance
needs. The findings also in conformity with
Skutley (2006) wherein they stated that
notwithstanding the misconceptions about
guidance counsellors’ tasks in secondary
schools, teachers still have a positive high
perception regarding counsellors’ perception.
The finding of the hypothesis indicates that
there is no significant difference in the
perception of male and female teachers on
guidance and counsellors’ task performance.
Earlier study by Eremie (2014) also found no
significant differences in male and female
teachers’ perception of the role of guidance
counsellors in secondary schools.
The finding in Table 3, shows that teachers in
urban and rural areas perceive guidance
counsellors; task performance to be high. The
findings of the study did not agree with that of
Bojuwoye (2017) who found that urban
teachers rated guidance counsellors’ task
performance higher than their counterpart in the
rural area. According to him, the situation in the
village secondary schools is not encouraging,
the awareness is very poor and the activities of
the few guidance and counseling units are so
limited due to lack of equipment and financial
aid. To a reasonable extent, majority of

teachers in rural secondary schools feel that
the programme is only for students with
physical problems, hence little patronage from
most students. Geographical location is one of
the strong determinants of guidance and
counseling services in schools. Teachers in
urban schools are predisposed to guidance and
counseling services than those in rural schools.
It could be argued that teachers in the urban
schools must have had more awareness of the
guidance and counselling task performance.
Moreover, almost all the schools in the towns
are equipped with counseling units and school
counsellors as compared to rural secondary
schools which some of them may not have
counsellors in the schools. The finding of the
hypothesis indicates that the difference in the
perception of teachers in urban and rural areas
on guidance counsellors’ tasks performance
was not significant. The reason for this may be
because teachers in the rural areas are
beginning to be conscious of guidance and
counsellors’ task performance in the rural
schools as it is the situation in urban schools.
Table 4 shows that experienced and
inexperienced teachers perceive guidance
counsellors’ tasks performance to be high. This
finding is not in congruence with that of
Marchetta (2011) who found that participants
who had more than 10 years of experience,
were more likely to have a high perception of
counsellors’ role. The finding of the hypothesis
showed that experienced and inexperienced
teachers did not differ significantly in their
perception of counsellors’ task performance.
This contrary to the findings of Marchetta
(2011) who found that there are significant gaps
in older and younger generation teacher
perceptions pertaining counsellors roles and
responsibilities.
Conclusion
From the data interpretation and discussion of
results from findings of this study, the following
conclusions were drawn. Teachers’ perception
towards
guidance
counsellors’
task
performance is high. Male and female teachers’
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perception towards guidance counsellors’ task
performance is high. Teachers in urban and
rural areas perceive guidance counsellors’ task
performance to be high. Experienced and
inexperienced teachers have a high perception
regarding
guidance
counsellors’
task
performance.
Male and female teachers did not differ
significantly in their perception of guidance
counsellors’ task performance. Teachers in
urban and rural areas did not differ significantly
in their perception of guidance counsellors’ task
performance. Experienced and inexperienced
teachers do not differ significantly in their
perception of counsellors’ task performance.

5.
6.

7.

8.

9.

10.

Recommendations
Based on the findings of the study, the following
recommendations were made:
1. There is need to have professionally
trained school counsellors for effective
delivery of guidance and counselling
services in the schools.
2. Principals
should
relief
guidance
counsellors’ heavy teaching loads so as
to allow them to practice effectively.
3. There is need for sufficient facilities and
finances for effective delivery of guidance
and counselling tasks.
4. The Government of Anambra State
should
endeavour
to
establish
counselling units in each secondary
school, and should be functional to meet
the needs of counsellors.

11.

12.

13.

14.

15.

16.
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