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The concepts of Lifelong Learning, Lifelong Training and Adult 
Education

The concepts of learning and education, even if they have com-
mon semantic starting points, are synonymous, and in recent de-
cades, there has been a shift towards the notion of learning as a 
dominant concept (Jarvis, 1995). Many scholars have tried to de-
fine the complex nature of learning. Jarvis (1995) considers that 
“learning is the process of transforming experience into knowl-
edge, skills, attitude, values, feelings”. According to UNESCO, 
education is “organized teachings designed to convey a com-
bination of knowledge, skills and understanding, valuable to all 
activities of life” (Jarvis, 1995). From the above we can conclude 
that education as a concept and as a process is more structured 
and more organized than learning, yet the concept of learning 
is wider and encompasses the concept of education, taking into 
account the fact that not all forms of learning have an education-
al character.
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Introduction 

The term Lifelong Learning is not new. In 1916, 

Dewey in the United States expressed his belief 

that education should not stop when someone 

leaves school (Jarvis, 1995). Similarly, in 

Britain, Smith reported that Adult Education is a 

permanent national need, an integral aspect of 

citizenship, and should therefore be universal 

and lifelong. 

UNESCO, in the 1970s, formulated its own 

interpretation of the term "Lifelong Learning", 

including the formal and organized, the informal 

and unorganized daily routine of life. He 

considered that the development of a person's 

personal, social and professional life cannot be 

promoted only through the preparatory phase of 

schooling (Zarifis, 2009). 

It is noted that the term Lifelong Training is 

progressively abandoned for the sake of 

Lifelong Learning. In 1996, the term Lifelong 

education and training began being used. The 

European Commission in 2000 in the 

Memorandum on Lifelong Learning defines 

Lifelong Learning as "all useful learning 

activities on an ongoing basis to improve 

knowledge, skills and competences "(EC, 

2000). 

Continuing education includes any educational 

process that follows initial education and can go 

on even in the third or fourth age stage of 

human life (Jarvis, 2009). It can include both 

vocational and non-professional education. 

The term "Lifelong Training" is broader than the 

previous ones and refers to organizational and 

didactic structures and strategies that allow 

learning from infancy to senile age (Sutton, 

1996). 

Thus, the most recent term "Lifelong Learning" 

replaced "Lifelong Training" (Jarvis, 2009). 

Adult Education 

Adult Education is part of Lifelong Learning 

(EC, 2006). Today, the dominating definition of 

Adult Education within the European Union is 

the one given by the European Commission in 

October 2006, which specifically states: "Adult 

Education is defined as all forms of learning 

received by adults after they have finished their 

original training (even if it involves higher 

education) "(EC, 2006). 

Lowe (1975) ranked Adult Education activities 

based on the individual needs of the 

participants in the following categories: 

(a) Basic or complementary Adult Education: 

including programs against illiteracy, usually 

involving people who have not completed their 

compulsory education and have a different 

mother tongue from the one officially taught in 

schools. 

b) Professional Adult Education: it is the 

broader Adult Education category in almost all 

countries with the narrow concept of continuing 

education aiming to provide professional 

knowledge and to enhance the professional 

role of working people. 

c) Social Adult Education: it is interested in 

social problems and the improvement of social 

conditions, such as women's education, peace 

education or ecology. 

d) Political Adult Education: includes programs 

related to civil education, local society 

problems, working union training issues. 

e) General free Adult Education: its main 

purpose is the development of trainee 

personality and includes activities related to 

personal interests, leisure time and arts. 

Lifelong learning in European Union 

European Union, recognizing the above-

mentioned needs for adult education through its 

competent bodies, delineated, institutionalized 

and integrated into its education policy the 

lifelong learning and education of its adult 

citizens. 

The Commission of the European Union is 

addressed the concept of lifelong learning in 

2000 as one which includes 'all learning 

activities, formal or informal, undertaken on an 

on-going basis to improve knowledge, skills and 

efficiency' (European Commission, 2000) 
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The European Union has realized that in a 

constantly changing world, new knowledge and 

skills are needed, thus people must head back 

to their school chairs so that through education 

they can cope with new situations. The term 

lifelong learning refers to "a philosophical 

concept according to which education is 

considered as a long-term process beginning at 

birth and lasting throughout life" (CEDEFOP, 

1996). 

Lifelong Learning includes formal, non-formal 

and informal learning. 

Second Chance Schools are integrated into 

formal adult education. According to Kokkos 

(2005): "Second Chance Schools are formal 

adult education institutions, as they extend or 

replace initial education and are aimed at 

individuals considered adults by society." 

School failure and school leakage 

For several decades, the European Union has 

instituted at least nine years of compulsory 

education. However, there are still a number of 

children and young people leaving school 

before completing the compulsory cycle. 

Concepts such as educational inequalities, 

school failure and leakage, the right to a 

second chance in education, are matters of 

concern for the European education policy. 

The concept of "school failure" refers to the 

learner’s partial or incomplete fulfillment of the 

teaching or learning objectives at a particular 

grade. It is usually accompanied by the 

possible presence of other problems (behavior, 

lack of interests, social isolation, etc.), in 

addition to the difficulty or inability to achieve 

learning goals and low school performance, 

that work cumulatively creating a process of 

removal and unblocking from school. 

The term "school leakage" is sociological and 

as such cannot be accepted as an absolute and 

universal definition, in educational terminology, 

a school leak is generally defined as the 

interruption of attendance prior to the 

acquisition of an official certificate of 

knowledge. 

Early school abandonment, "school failure" and 

"school leakage" reinforce the phenomenon of 

educational inequality in the European Union. 

At the same time, they lead education policies, 

strategies and practices implemented in the 

EU, to meet the demands of social groups and 

societies concerning the right to equal 

opportunities in education for everyone. 

Widespread theories in the context of the 

Sociology of Education that analyze the 

phenomenon of school failure are: intelligence, 

cultural deprivation, material deprivation, and 

cultural capital. 

The theory of intelligence has its basis on the 

results of intelligence tests from which 

individuals of the lower economic-social strata, 

seem to have low performance as opposed to 

those of the upper strata. At the same time, 

supporters of this theory find that cognitive 

abilities are inherited to a great extent. 

The theory of cultural deprivation identifies the 

cause of educational failure within the family 

environment. Four factors are critical to 

educational success or failure: a) parental 

perceptions, b) parenting and socialization, c) 

linguistic code and the use of language, and d) 

values. 

Cultural deprivation is the result of the different 

starting points of children coming from various 

social classes in the western societies in 

relation to learning. According to this theory, the 

phenomenon of school failure predominantly 

affects the "unprivileged" social classes, 

because they lack in economic, cultural, socio-

linguistic background. 

The theory of material deprivation points out 

that in a financially deprived environment 

children are more likely to suffer from illnesses, 

have more accidents, encounter severe 

difficulties in speaking, learning and engage in 

the vicious circle of poverty (Wedge and 

Prosser, 1973) . Penance creates pressing 

living conditions for all family members, and 

often leads to the deprivation of educational 
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goods for children growing up in poverty, in 

large and economically deprived families. 

Pierre Bourdieu (1998), a supporter of the 

theory of cultural capital, analyzes the 

educational capital that allows privileged 

children who possess it, to understand the 

knowledge, the meanings, the skills, the modes 

of expression and the general school culture 

acquired by it (without ever being taught), as 

opposed the non-privileged who are struggling 

with toil to fill the gaps. Bourdieu also argues 

that school failure is naturally attributed to the 

lack of gifts, while it should be linked to the 

social situation, the family’s mental state and 

the structure of the language spoken in it, also 

to the attitude towards the School and the 

culture encouraging school. Thus social 

supremacy translates into physical superiority 

and ability that perpetuates inequality within the 

educational process. 

Second Chance Schools in European Union. 

In 1995, in the European Commission’s for 

Education and Training white book "Teaching 

and Learning - Towards a Learning Society", 

the proposal for the implementation of a major 

program called Second Chance School (SCS) 

European Union is stated for the first time. The 

main objectives of the program are: 

1. Encourage the European citizen to gain new 

knowledge. 

2. Getting school closer to the business world 

and collaborate with it. 

3. Combat social exclusion. 

4. The European citizen must adequately use 

three languages spoken in European Union 

countries. 

5. Investing in Education is considered 

equivalent to other financial investments. 

The European Commission also outlined the 

basic assumptions on which Second Chance 

Schools in Europe were designed (Vergidis, 

2004). They were: 

• School failure leads to educational exclusion, 

resulting in social exclusion. 

• There is an explicit link between social origin 

and school use. 

• There is an explicit link between 

specialization, employment and social 

inclusion. 

The European Guide for the establishment of 

an SCS (European Commission, 2000) was 

published, which identified five basic principles: 

1. SCS target young people without formal 

qualifications, who seek social and professional 

integration. 

2. The purpose of SCS is the social inclusion 

and employment of the trainees. 

3. SCS are established in urban areas with 

major social and economic problems. 

4. The educational strategy is based on 

teaching methods focused on the needs of 

learners, suitably qualified teachers, use of new 

technologies and the acquisition of skills in 

connection with the needs of the local market. 

5. Partnership of SCS with local bodies and 

employers. 
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