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Improving the quality of teaching and learning is an ultimate goal 
of continuous assessment (CA). This study attested that the per-
ceived opportunities of continuous assessment for quality teach-
ing and learning in Dire Dawa University, Ethiopia. To this study 
purpose survey research design was employed. A sample of 
73 instructors and 289 students were involved in this study. The 
data collected through five-point Likert’s scale questionnaire was 
analyzed using SPSS 20 and one-sample t-test was used as 
data analysis method. The reliability of instruments was comput-
ed using Cronbach alpha and therefore, all instruments had pre-
sumably acceptable liability coefficients. The study found that the 
instructors and students have acknowledged the opportunities 
of CA to improve the quality of teaching and learning in HEIs. If 
CA is to fit for purpose the need to re-balance assessment for 
grading (summative assessment) and assessment for learning 
(formative assessment) and to design competency-based as-
sessment rubric was recommended. 
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INTRODUCTION 

As  pinpointed in Growth and Transformation 

Plan(GTP) of Ethiopia,  the objective of Higher 

Education Institution(HEI) is to provide an 

increased quality of skilled and capable human 

resources that meet the needs of the country with 

regard to its development in general, and the 

manufacturing industry in particular by ensuring 

enrolment priorities to science and technology 

(Bimrew, 2012). 

Thus, it is perceivable that every HEI should have 

a system to check whether the curricula it uses, 

the graduates it produces, and teaching and 

learning service it delivers reach the required 

minimum standards. On its part, Ministry of 

Education outlined that, following Business 

Process Reengineering in Ethiopian HEIs, there is 

a requirement that all higher education courses 

now use continuous assessment of learning 

(MoE, 2011).     Similarly,  since the introduction 

of modular approach to curriculum implementation 

by the year 2005 E.C in Ethiopian public 

universities,  continuous assessment (CA) has 

become the recognized way of evaluating 

students’ learning competence(HESC, 2012). To 

this end, Yared (2012) has documented that, as 

one of the integral parts of the teaching and 

learning process, student assessment is given a 

very important place in HEIs.  

Therefore, as one can understand from the above 

statements, instructors are expected to recognize 

and effectively employ assessment for learning 

(formative assessment), assessment as learning 

(self-assessment) and assessment of learning 

(summative assessment) to ensure the 

achievement of pre-defined competencies in 

particular and assure quality of education in 

general.    

Undoubtedly, effective implementation of CA 

yields great contribution in the campaign to assure 

quality of education.  In this regard, CA  has 

abundant  purposes to serve including 

improvement of the teaching and learning process 

and motivating students to work harder, and thus, 

its success should be measured in terms 

opportunities it provide for educational quality 

enhancement. In line to this, research findings by 

Birhanu(2013) and Desalegn (2014) documented 

that CA is a good practice for improving students’ 

performance, monitoring students’ learning 

progress, improving methods of teaching, 

motivating and grading students achievement.  

But, the benefits of assessment can be enjoyed 

only if it is based on learning objectives (ENQA, 

2007; Earl, 2006 cited in Yared, 2012).  In 

connection to this,  Kapambwe (2010)  also 

disclosed that the objectives of the CA are twofold: 

firstly, to  promote  the   use  of  formative  

assessment  so  as  to    improve     the   quality  

of   learning    and   teaching    and  secondly, to  

establish   a  regular  system   of  managing  

implementation of the programme or curricula. 

Similarly, Arega(2014) has documented that there 

is considerable evidence that classroom 

assessment (which is also known as continuous 

assessment) is a powerful instrument for 

enhancing the attainment of learning   outcomes 

to ensure  quality education  and academic 

excellence in the education institutions. 

In the broadest sense, CA is something that we do 

every time in the instructional process. While 

discussing about CA, it is scholarly recommended 

to view it in light of assessment of learning, 

assessment as learning and assessment for 

learning. This entails that student learning should 

be continuously assessed and timely feedback 

should be given so that it is possible to capitalize 

on the outcome of the assessment and take 

possible action (re-teaching and re-assessment) 

for better learning (HESC, 2012). Hence, in 

connection with the introduction of competence-

based education, Ethiopian Higher Education 

Institutions are strongly recommended to 

implement continuous assessment beyond any 

other time so as to integrate assessment with 
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learning (HESC, 2012). Similarly, MoE (2011:119) 

pointed out that 

An essential element of the move to 

personalized learning is the use of 

assessment for learning (formative 

assessment) as well as assessment of 

learning (summative assessment). Teachers 

are encouraged to use a range of assessment 

techniques that are appropriate to the 

learning activities of the students in order to 

fulfill the primary aim of assessment which is 

to support learning. 

To this end, Hipkins (2015) contends that CA 

should be a primary consideration rather than an 

afterthought in instructional process, and it should 

be at the forefront of the teacher’s daily lesson 

plan. The primary purpose of assessment is to 

improve students’ learning and teachers’ teaching 

as both student and teacher respond to the 

information that it provides. Assessment for the 

purpose of improving student learning is best 

understood as an ongoing process that arises out 

of the interaction between teaching and learning. 

It involves the focused and timely gathering, 

analysis, interpretation, and use of information 

that can provide evidence of student progress 

(Ministry of Education, 2007:39 cited in Hipkins, 

2015). To commit itself for effective 

implementation of CA, Higher Education 

Institution should first identify the prevailing 

challenge and then, devise a way for success 

based on globally agreed principles of 

assessment of education in 21st century.  Hence, 

this study sought to examine the challenges 

hampering CA implementation and the perceived 

educational quality improvement opportunities of 

CA if it works best at Dire Dawa University.      

On the other hand, according to Birhanu (2013) 

and Desalegn(2014), teachers strongly agreed 

that CA strategies improved the teaching and the 

learning processes, improved teaching 

methodology, helped teachers to assess their own 

performance and effectiveness, helped to improve 

and monitor students’ performance, and that CA 

helped them to assess their own performance and 

effectiveness of their teaching.  These results 

have showed the opportunities of CA if it is 

effectively implemented. However, these great 

opportunities of CA can be perpetuated if the 

pretended challenges are resolved and 

transformed to opportunities. At input level 

opportunities would be described in line with the 

needed requirements for the successful 

implementation of CA while at output level they 

would be viewed in terms of educational quality 

achievements resulted due to an effective 

implementation of CA.  

Similarly, Kassahun (2012) found out that many 

mathematics instructors are habitual in using CA 

regularly. On their part, Meba(2008, as cited in 

Abiy, 2013), Abiy(2013), and Awofala and 

Babajide(2013)  also found out that teachers have 

positive attitude towards CA. To the contrary, 

Mpapalika (2013) disclosed that teachers are 

complaining that CA increases the workload for 

teachers. Furthermore, the empirical evidences 

have showed different clashing results regarding 

the implementation status of CA. For instance, 

teachers have used CA for learning improvement 

and methodological adjustment (e.g. Biranu, 

2013; Yiheyis and Getachew, 2014) and teachers 

predominantly use CA for the purpose of grading 

rather than improving teaching and learning 

process so as to enable students attain the 

required competence (e.g. Abiy, 2013; Arega, 

2014; Aytaged, 2013; Fisseha, 2010;HESC, 

2012). These clashing scientific results need to be 

balanced as far as the variance of the findings 

could show us the prevailing gap on CA 

implementation among different institutions.  

METHOD  

Participants 

The demographic data below illustrates the 

sample population given for students according to 

their batches. In this regard, 12.6% of the 



Sintayehu Belay and Ashenafi Tesfaye, AJERR, 2020; 5:65 

https://escipub.com/american-journal-of-educational-research-and-reviews/                    4

student’s were from year one, 34% were from 

second year, 36.7% of them were from third year, 

11.9%  were from fourth year and the other 4.8 of 

them were from fifth year of the students. It 

indicates that to assess the implementation of 

continuous assessment method in all parts of the 

university. This helps to identify the 

implementation of and its challenges regarding to 

continuous assessment method in all parts 

student’s batch.      

 

Table 1   Frequency Distribution of Students by Batch 

 

As portrayed in Table 2, from the instructors 

involved in the study 39(53.4%) were lecturers 

while 22(30.1%) were assistant lecturers. 

Similarly, regarding the academic rank of 

instructors, from the total of seventy three 

instructors involved in the study 8(11%) were 

Graduate Assistant I, 2(2.7%) were Graduate 

Assistant II and 2(2.7%) was Assistant Professor. 

This result implies that the large number 

instructors participated in the study have the 

academic rank of lecturer

Table 2       Frequency Distribution of Teachers by Academic Rank  

              Academic Rank N     % 

 

Graduate Assistant1 8 11.0 

Graduate Assistant 2 2 2.7 

Assistant Lecturer 22 30.1 

Lecturer 39 53.4 

Assistant Professor 2 2.7 

Total 73 100.0 

There is hypothetical assumption that the 

instructors who graduated in education could 

effectively employ continuous assessment tools 

compared with those graduated in non-education. 

As indicated in Table 3, 57 (78.1%) of respondent 

teachers were from non-education (Master of 

Art/Science or Bachelor of Art/Science) while 

16(21.9%) were from education background. This 

implies that the preponderance of instructors (44, 

60.3%) participated in the study were Masters 

        Batch N % 

 

First  37 12.6 

Second  100 34.0 

Third  108 36.7 

Fourth 35 11.9 

Fifth  14 4.8 

Total 294 100.0 
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Degree holders. Hence, it seems that the large 

number of instructors participated in the study do 

have the non-education degree in which they 

might not have a chance to take measurement 

and evaluation courses. Specially, for beginner 

teachers who have not any idea about 

assessment implementing assessment in a way 

that it could enhance the quality of teaching-

learning may become a promising challenge 

unless they took induction training.  

 

Table 3  Frequency Distribution of Teachers by Educational Background  

Educational Background  N % 

 

Bachelor of Education 4 5.5 

Bachelor of Arts/Bachelor of Science 13 17.8 

Master of Education 12 16.4 

Master of Art/ Master of Science 44 60.3 

Total 73 100.0 

 

Instrumentation 

In this study questionnaire was employed as data 

collection instrument. Questionnaire was 

preferred because it is more convenient to the 

respondents, less time consuming and less 

expensive as well. In line to this, ICDR (2002) 

pointed out that the questionnaires are less 

expensive, produce quick result, filled at the 

respondent’s convenience, stable, consistent and 

uniform, and offer a considerable objective view 

on the issue. Instruments were adopted from 

previous researches and refined in a way that 

would fit the purpose of this study.  Before 

administering to participants, consistency of items 

was checked by senior instructors and the pilot 

test was carried out on the sample of ten 

instructors and twenty five students. Accordingly, 

the reliability of instrument was computed using 

Cronbach alpha. All items were five-point Likert 

scales ranging from strongly agree (5) to strongly 

disagree (1). Moreover, to check-and-balance 

participants’ response against the new 

Continuous Assessment and Evaluation 

Guideline of Dire Dawa University, document 

analysis of the guideline was carried out.  

Questionnaire for students 

The questionnaire for students had two parts. Part 

one was about participant students’ batch while 

the second part consisted of five-point scales for 

the perceived opportunities of CA for the quality 

learning and teaching.  The questionnaire 

composed of twenty items was administered to 

students to examine the perceived opportunities 

that CA put on the quality of teaching and learning 

in higher education.  Thus, the questionnaire had 

the reliability coefficient alpha of α=0.93. 

However, to keep the reliability of output, the 

responses of five students were discarded list 

wise due to incomplete items. 

Questionnaire for instructors 

The instructors’ questionnaire had two parts. Part 

one was about the instructor’s academic rank and 

educational background while the second part 

consisted of five-point Likert scale items.  Thus, 

the questionnaire composed of twenty five scales 

was administered to examine the perceived 

opportunities of CA for the quality learning and 

teaching in Dire Dawa University. The 

questionnaire had the reliability coefficient alpha 
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of α=0.96. However, no response was discarded 

due to incompleteness or inconsistency. 

Data Analysis Methods 

To maintain quality and accuracy of data, 

incomplete data were cleaned through list wise 

deletion. Likewise, outliers were checked using 

descriptive statistics. After the cleaning and 

screening of dirty data, one-sample t-test was 

analyzed using SPSS 20.  

RESULTS AND DISCUSSION 

A one-sample t-test was calculated to examine 

whether or not the calculated sample mean ( x ) is 

significantly different from hypothetical population 

mean (µ) of 3. Accordingly, a one sample t-test 

revealed that the students have acknowledged 

that CA has improved their academic 

achievement (M=4.11, t(288) =18.21, see item 1) 

and thus, score good grade in each course 

(M=3.83, t(288) =12.41, see item 12). These 

calculated means are significantly greater than the 

expected population mean of 3. This result implies 

that the students claim that CA significantly 

improves their academic achievement by the end 

of school year.  Students  also reported that CA 

provide them with opportunity to plan their study 

programs(M=4.01, t(288)=18.85), work 

cooperatively with their peers/friends(M=3.91, 

t(288)=16.29), improve their interest for 

learning(M=4.01, t(288)=17.08), plan for learning 

activities in advance(M=3.91, t(288)=15.24), 

correct their learning 

difficulties/problems(M=3.78, t(288)=12.41), 

become reflective and self-monitoring 

learner(M=3.90, t(288)=14.32), know their 

strengths and weakness(M=3.98, t(288)=16.04), 

acquire knowledge, skills and attitudes(M=4.00, 

t(288)=16.12) and practice leadership role for their 

future career(M=3.77, t(288)=11.81). All the 

aforementioned findings were statistically 

significant at p<.001. This implies that students 

claim that planning study or reading program, 

working cooperatively with peers, enhancing 

interest for learning, planning in advance for 

learning activities, correcting learning problems, 

becoming self-critical learner, identifying self 

strengths and weaknesses, acquiring the required 

knowledge, skills and attitudes, and practicing 

leadership role for future career were quality 

learning enhancement opportunities of CA which 

in turn could possibly  enhance quality of 

education holistically.  

Likewise,  as indicated in Table 4, students 

asserted that CA gave them an opportunity to 

became responsible for their entire 

learning(M=3.90, t(288)=14.86), arouse their 

desire to pay attention and  concentrate in every 

class(M=3.91, t(288)=15.34), participate actively 

in their learning(M=3.91, t(288)=14.65), work hard 

throughout the academic year(M=3.93, 

t(288)=15.56), enhances their self 

confidence(M=3.97, t(288)=15.96), and  knew 

how much they understood the content of each 

course(M=3.82, t(288)=13.31). These results 

were statistically significant at p<.001. This result 

implies that the students claim that CA helped 

them became responsible for their own learning, 

arouse their desire to pay attention and  

concentrate in every class, participate actively in 

learning, work hard throughout the academic year, 

enhance self-confidence, and knew how much 

they understood the content of each course.  

Moreover, one sample t-test revealed that CA 

gave students an opportunity to self-assess their 

own work (M=3.78, t(288)=12.78), understood 

what they have to improve in upcoming session 

(M=3.82, t(288)=12.97), and became motivated 

for learning(M=3.87, t(288)=13.48). The findings 

were statistically significant at p<.001. Thus, it 

seems that self-assessment of one’s work, 

identifying the area of improvement, and being 

motivated for learning were the opportunities of 

CA for students’ learning enhancement.  
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Table 4 T-Test Result of Students Perception towards Learning Quality Enhancement Opportunity of 

Continuous  Assessment  

 Perceived opportunities N Mean  

( x ) 

sd df t p 

 Improve my academic achievement 289 4.11 1.03 288 18.21 .000 

 Plan my study programs 289 4.01 .91 288 18.85 .000 

 Work cooperatively with my peers/friends 289 3.91 .95 288 16.29 .000 

 Improves my interest for learning 289 4.01 1.01 288 17.08 .000 

 Plan for learning activities in advance 289 3.91 1.01 288 15.24 .000 

 Corrects my learning difficulties/problems 289 3.78 1.06 288 12.41 .000 

 Become reflective and self-monitoring learner 289 3.90 1.06 288 14.32 .000 

 Know my strengths and weakness 289 3.98 1.03 288 16.04 .000 

 Acquire knowledge, skills and attitudes 289 4.00 1.05 288 16.12 .000 

 Practice leadership role for my future career 289 3.77 1.11 288 11.81 .000 

 Become responsible for my entire learning 289 3.90 1.03 288 14.86 .000 

 Score good grade in each course 289 3.83 1.13 288 12.41 .000 

 Arouse my desire to pay attention and  concentrate in 

every class 

289 3.91 1.01 288 15.34 .000 

 Participate actively in my learning 289 3.91 1.05 288 14.65 .000 

 Work hard throughout the academic year 289 3.93 1.02 288 15.56 .000 

 Enhances my self confidence 289 3.97 1.03 288 15.96 .000 

 Know how much I understand the content of each 

course 

289 
3.82 1.04 

288 
13.31 .000 

 Make self-assessment of my own work 289 3.78 1.04 288 12.78 .000 

 Understand what I should improve next 289 3.82 1.07 288 12.97 .000 

 Become motivated for learning 289 3.87 1.10 288 13.48 .000 

As depicted in Table 5, instructors involved in this 

study reported that CA gave them an opportunity 

to make concrete and reliable decision on 

grading(M=3.84, t(72)=6.94), see strengths and 

weaknesses of their students (M=4.03, 

t(72)=9.62), check out the achievement of course 

objectives(M=4.11, t(72)=11.47),  check out the 

effectiveness of their own teaching methods and 

take corrective measures(M=4.15, t(72)=11.87), 

give immediate feedback to students on their 

learning progress(M=4.01, t(72)=10.72), and 

manage their classroom instruction 

effectively(M=3.90, t(72)=8.17). These results 

seem to be higher than the expected hypothetical 

mean (µ=3) and the difference between means 

was statistically significant at p<.001. Hence, 

instructors seem to claim that continuous 

assessment provides them an opportunity to 

make concrete and reliable decision on grading, 

check out the achievement of course objectives, 
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check out the effectiveness of their own teaching 

methods and take corrective measures, give 

immediate feedback to students on their learning 

progress, and manage their classroom instruction 

effectively.  

As one sample t-test result revealed, CA gave 

instructors an opportunity to become reflective 

practitioner(M=3.99, t(72)=9.15), make the 

teaching-learning process practice-

oriented(M=3.89, t(72)=8.25), integrate all 

learning activities with assessment(M=3.74, 

t(72)=6.701), become innovative and creative 

educator(M=3.67, t(72)=5.57), diagnose areas for 

the improvement of instructional 

activities(M=3.84, t(72)=7.69), enhance the 

quality of classroom teaching and learning 

process (M=3.89, t(72)=7.87), have smooth 

communication with students(M=3.90, 

t(72)=8.58), encourage active learning by placing 

the student at the center of the 

assessment(M=3.93, t(72)=8.15), and explore 

effective classroom teaching methods and 

strategies(M=3.90, t(72)=8.17). The overall mean 

score for subscales seem to be higher than the 

expected population mean (µ=3) and the 

difference between means (sample mean and 

population mean) was statistically significant at 

p<.001. These results imply that the instructors 

seem to claim that CA provides them an 

opportunity to: become reflective practitioner, 

make teaching-learning process practice-

oriented, integrate all learning activities with 

assessment, become innovative and creative 

educator, diagnose areas for the improvement of 

instructional activities, enhance the quality of 

classroom teaching and learning process, have 

smooth communication with students, encourage 

active learning by placing the student at the center 

of the assessment, and to explore effective 

classroom teaching methods and strategies.  

In connection to improving students’ learning 

achievement, instructors reported that CA gave 

them an opportunity to reduce exam 

malpractices(M=3.67, t(72)=6.07), arrange   

tutorial    classes for low achieving 

students(M=3.90, t(72)=7.50), help students 

improve their grades(M=3.89, t(72)=8.69), and 

minimize student attrition rate(M=3.89, t(72)= 

9.02). The overall aforementioned mean scores of 

subscales were significantly higher than the 

hypothesized population mean (which was µ=3) at 

p<.001. Hence, one-sample t-test results reveal 

that CA provides an opportunity to minimize exam 

malpractice, to arrange tutorial class for low 

achievers, help students improve their grades and 

to minimize student attrition rate.  

Likewise, enhancing  students’ self-confidence  

(M=3.79, t(72)=6.70), encouraging competition 

among students for best academic 

achievement(M=3.82, t(72)=6.71), encouraging 

students’ to regularly attend the class(M=4.03, 

t(72)=9.46), and  identifying better learning 

opportunities for the students (M=3.84, 

t(72)=7.69) were the opportunities of CA to 

enhance students’ learning success. The overall 

mean scores were significantly higher than the 

hypothesized population mean (which was µ=3) at 

p<.001. Hence, as reported by instructors, 

enhancing  students’ self-confidence, 

encouraging competition among students for best 

academic achievement, encouraging students’ to 

regularly attend the class, and identifying better 

learning opportunities for the students found to be 

the opportunities of CA to enhance students’ 

learning success.  

Moreover, instructors reported that the CA gave 

them an opportunity to work well with students 

from different backgrounds (M=3.89, t(72)=8.54) 

and revise the curriculum continuously (M=3.51, 

t(72)=3.78). The results were statistically 

significant at p<.001. These results imply that the 

instructors claim that CA seems to give them an 

opportunity to be culturally responsive, and to 

refine the curriculum in a way that suits learners’ 

interest and learning style. 
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Table 5 T-test Result of Instructors’ Perception towards Teaching and Learning Quality 

Enhancement Opportunities of Continuous Assessment 

 Perceived opportunities N Mean 

( x ) 

sd df t p 

 Make concrete and reliable decision on grading 73 3.84 1.02 72 6.94 .000 

 See strengths and weaknesses of my students from different angles 73 4.03 .91 72 9.62 .000 

 Check the achievement of course objectives 73 4.11 .82 72 11.47 .000 

 Check effectiveness of my teaching methods and take corrective 
measure 

73 4.15 .82 72 11.87 .000 

 Give immediate feedback to students on their learning progress 73 4.01 .80 72 10.72 .000 

 Manage my classroom instruction effectively 73 3.90 .94 72 8.17 .000 

 Become reflective practitioner 73 3.99 .92 72 9.15 .000 

 Make the teaching-learning process practice-oriented 73 3.89 .92 72 8.25 .000 

 Integrate all of the activities of my courses with assessment 73 3.74 .94 72 6.70 .000 

 Revise the curriculum continuously 73 3.51 1.14 72 3.78 .000 

 Reduce examination malpractices 73 3.67 .94 72 6.07 .000 

 Become innovative and creative educator. 73 3.67 1.02 72 5.57 .000 

 Arrange   tutorial    classes for low achieving students 73 3.90 1.03 72 7.50 .000 

 Help my students improve their grades 73 3.89 .87 72 8.69 .000 

 Encourage active learning by placing the student at the center of the 
assessment 

73 3.93 .97 72 8.15 .000 

 Minimize student attrition rate 73 3.89 .84 72 9.02 .000 

 Enhance the self-confidence  of my students 73 3.79 1.01 72 6.70 .000 

 Enhance competition among students for best academic 
achievement 

73 3.82 1.04 72 6.71 .000 

 Have smooth communication with my students 73 3.90 .90 72 8.58 .000 

 Encourage students’ to regularly attend my class 73 4.03 .92 72 9.46 .000 

 Enhance the quality of classroom teaching and learning process 73 3.89 .96 72 7.87 .000 

 Explore effective classroom teaching methods and strategies 73 3.90 .94 72 8.17 .000 

 Diagnose areas for improvement of instructional activities 73 3.84 .92 72 7.69 .000 

 Identify better learning opportunities for students in class 73 3.84 .92 72 7.69 .000 

 Work well with students from different backgrounds 73 3.89 .89 72 8.54 .000 

Discussion 

Enhancing quality of education is the ultimate goal 

of continuous assessment and is at the apex of 

the pyramid.  

Opportunities of CA for Students’ Learning 

Congruent to Victorian Office of Learning and 

Teaching’s (2005) principle that argue the primary 

purpose of assessment as improving students’ 

performance, this study found that CA significantly 

improves their academic achievement by the end 

of school year. Jones (2005) further claim that CA 
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as part of classroom activities should be taken as 

fundamental process required to promote overall 

learning and ultimately achievement of learners. 

Likewise, MoE (2013) clearly pinpointed that 

assessment should embrace and reflect the 

academic, social, emotional and moral 

development of students. Hence, if effectively 

practiced, CA has substantial importance to 

enhance students’ achievement which in turn 

ensures quality in education. 

The present study results showed that CA 

provides students an opportunity to plan study or 

reading program, work cooperatively with peers, 

enhance their interest for learning, plan in 

advance for their learning activities, correct their 

learning problems, become self-critical learner, 

identify their strengths and weaknesses, acquire 

the required knowledge, skills and attitudes, and 

practice leadership role for their future career, 

which in turn could possibly  enhance quality of 

education holistically. Similarly, abundant 

literatures indicated that the value of continuous 

assessment is the enhancing of deep learning 

(Pietikäinen & Karinen, 2016), CA enhances a 

student’s autonomy (Tomlinson,  Moon, & 

Imbeau, 2015) and  it enables students to monitor 

their achievement of grade level goals and to 

visualize their progress towards those goals 

before it is too late to achieve them(EQUIP1, 

2003). McCulloch (2007) also contends that CA is 

essential to provide feedback, promote learning, 

diagnose strengths and weaknesses, motivate 

learners and provide a profile of what has been 

learned. Likewise, a study by Abiy and Alemayehu 

(2015) found that CA significantly plays the role of 

enhancing students’ social interaction skills, 

bringing emotional changes and their physical 

development. According to  Jones (2005) learners 

can and do benefit from effective CA feedback 

that they know how well they are progressing, they 

are informed of their strengths and of areas they 

need to improve and they know what they need to 

do to improve.   

Consistent to EQUIP1’s (2003), HESC’s (2012), 

Jones’s (2005), Pietikäinen and Karinen’s (2016), 

and Tomlinson et al.’s (2015) assumptions, 

students involved in the study recognized that CA 

helped them became responsible for their own 

learning, arouse their desire to pay attention and 

concentrate in every class, participate actively in 

learning, work hard throughout the academic year, 

enhance self-confidence, and knew how much 

they understood the content of each course. 

Moreover, Jones (2005) claim that effective CA 

feedback which recognizes what the learner has 

done well and instigates further progress 

promotes learner confidence.  

As present study found, students participated in 

recognized substantial importance of CA to 

assess their own work, identify the area of further 

improvement, and motivate for deep learning. This 

finding was congruent with Tomlinson et al.’s 

(2015:9) statement that  

When assessment becomes a regular 

part of the learning process, students 

become increasingly skilled at focusing 

on key learning targets, reflecting on 

their own work in regard to those targets, 

setting goals and timelines for their 

learning, and providing meaningful 

feedback to one another. 

        Tomlinson et al. (2015:9) further argue that 

“formative continuous assessments are also 

opportunities to use assessment as learning, 

particularly when students are active participants 

in analyzing assessment results in order to create 

a basis for planning and supporting their own 

academic growth.” 

Similarly, Spiller (2009: 15) outlined that CA 

should  

Help to clarify what good performance 

is (goals, criteria, and standards); 

encourage ‘time and effort’ on 

challenging learning tasks; deliver high 

quality feedback information that helps 
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learners self-correct; and provide 

opportunities to act on feedback (to 

close any gap between current and 

desired performance);  

On the other hand, Educational Testing Service 

(ETS, 2003) underscored that CA provides 

students an opportunity to identify their area of 

strength and weakness, what they did correctly 

and incorrectly, and what they can do differently 

next time to improve their performance. Moreover, 

Pietikäinen and Karinen (2016) pinpointed that it 

is important to support students’ learning process 

by choosing assessment methods that encourage 

reflection and critical thinking as well as awarding 

conceptual understanding as means to enhance 

deep learning. Likewise, CA facilitates the 

development of self-assessment and reflection in 

learning among students (Spiller, 2009). To this 

end, as identified by Daniel’s (2014:49) study, the 

advantages of CA for students’ are that it: 

• Provides an ongoing picture of how 

individual students develop and mature as 

they work their work through a course ;  

• Places less emphasis on pare memory than 

terminal assessment.  

• Encourages regular, systematic study and 

discourages last minute cramming.  

• Provide ally warnings of which students 

having problem with the course.  

• Can provide early indicators of the likely 

performance of students   

• Renders warning of any problems or 

weaknesses thus enabling them to take 

appropriate measures to improve matters, 

• Reduces the intense stress that many 

students experience when preparing 

for and sitting terminal examinations….   

Opportunities of CA for Instructors’  

Instructors involved in this study affirmed that CA 

provides them an opportunity to make concrete 

and reliable decision on grading. Similarly, 

McCulloch (2007)  and O’Farrell (n.d.) claim that 

CA provides teachers an opportunity to describe 

student attainment (informing decisions on 

progression and awards), grade a student, pass 

or fail a student and  to demonstrate that 

appropriate standards are being maintained.  

Similar to EQUIP1’s (2003), McCulloch’s (2007) 

and O’Farrell’s (n.d.) assumption, instructors 

participated in the study recognized the 

importance of CA to check out the achievement of 

course objectives.  Furthermore, CA provides an 

opportunity to determine extent to which 

course/module aims and objectives/outcomes 

have been achieved (McCulloch, 2007), 

determine that the intended learning outcomes of 

the course are being achieved (O’Farrell, n.d.) and 

to ascertain the knowledge, understanding, and 

skills attained by students( EQUIP1, 2003). 

The study found that instructors have recognized 

the opportunity they gained from CA to ascertain 

the effectiveness of their own teaching methods 

and to explore effective classroom teaching 

methods and strategies as well as to diagnose 

areas for the improvement of instructional 

activities. Hence, to be said effective not only 

teaching methodologies but also assessment 

methods should address varying learning needs 

and interests of students. Likewise, CA is a key to 

evaluate the effectiveness of teaching (O’Farrell, 

n.d.) and personalize teaching and learning 

methods to address individual learning style 

(ARC, 2016). 

Moreover, Tomlinson et al.(2015: 10) stated that 

Once teachers have examined student 

assessment results and determined 

achievement patterns that suggest 

varied needs for instructional supports, 

they then need to think broadly about an 

upcoming instructional sequence in 

terms of whole class, small group, and 

individual needs. Some lessons or 

learning experiences are likely 
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necessary for the class as a whole and 

should be planned accordingly. …It 

may be more useful to plan learning 

experiences that either scaffold or 

extend learning around particular 

knowledge, understanding, or skills for 

small groups of students who need 

extra support or extra challenges to 

progress. … [CA feedback] may be 

helpful for teachers to work with some 

students in a more individualized way 

for a variety of reasons, including a 

student’s need for very advanced 

challenge, issues related to learning 

language, reading difficulties, extended 

absences, particular student interests, 

and so on.  

 Tremendous literatures and research 

evidences underscored that the prime purpose of 

CA is to support learning through constructive 

prompt feedback system (e.g. EQUIP1, 2003; 

ETS, 2003; HESC, 2012; McCulloch, 2007; MoE, 

2011; O’Farrell, n.d.; Spiller, 2009, & Tomlinson et 

al., 2015). Accordingly, in present study the 

participated instructors recognized CA as an 

opportunity to give immediate feedback to 

students on their learning progress. Furthermore, 

CA opens up a new possibilities shape their 

teaching (Spiller, 2009) and to provide feedback 

to students on their learning, enabling them to 

improve their performance (O’Farrell,n.d.).                                                  

Results of the study showed that CA provides an 

opportunity opened up to integrate all learning 

activities with assessment. This finding is 

consistent with that of A Guideline for 

Modularization to Ethiopian HEIs which declare 

that they are strongly advised to implement 

continuous assessment beyond any other time so 

as to ingrate assessment with learning (HESC, 

2012). Similar to Assessment Research 

Consortium’s (ARC,  2016) thought of the role of 

CA to maintain safe and supportive environments 

for learning,  and the appropriate use of learning 

tools and  technologies in the classroom, 

instructors involved in the study recognized the 

opportunity they gained from CA to manage their 

classroom instruction effectively. Likewise they 

recognized the opportunity of CA to enhance the 

quality of classroom teaching and learning 

process. In this regard, ETS (2003) indicated that 

CA is the bond that holds teaching and learning 

together and it allows educators to monitor 

teaching effectiveness and student learning. 

Moreover, CA can motivate and shape learning 

and instruction (ETS, 2003), and it is an integral 

part of the teaching learning process (HESC, 

2012). 

In 21st century teachers are co-learners and they 

play the role of learning facilitator. In this regard, 

CA could have significant contribution to their 

pedagogical skill development. Accordingly, 

instructors recognized the opportunity of CA to 

become reflective practitioner, innovative and 

creative educator, and to make their teaching-

learning process more of practice-oriented. 

Congruent to this, (MoE. 2011:122) underscored 

that “as an integral part of their continuing 

professional development, teachers should have 

opportunities to moderate the assessments they 

make in order to ensure that they apply consistent 

judgments and thereby establish professional and 

public confidence in standards.” 

Likewise, CA also allows teachers to monitor the 

impact of their lessons on pupil understanding. 

(EQUIP1, 2003), and provide feedback on 

effectiveness and other aspects of learning 

environments (McCulloch, 2007).                           

 Results of study showed that CA encourages 

active learning by placing the student at the center 

of the assessment, and enables smooth 

communication between instructor and students.   

Consistently, EQUIP1 (2003) claim that CA 

process supports a cycle of self-evaluation and 

pupil-specific activities by both students and 

teachers. Hence, frequent interactions between 

students and teachers means that teachers know 
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the strengths and weaknesses of their learners. 

Likewise, students should be fully involved in 

assessment processes so that they understand 

how to improve and become independent learners 

(MoE, 2011). Unless students are involved in 

assessment process of their learning they may 

feel disenfranchised and then take lesser 

responsibility for their learning.  Moreover, 

Ethiopian HEIs’ Modularized Curriculum is 

“characterized by progressive assessment and 

continual pose of questions and purposeful and 

authentic activities that encourage students to 

interact with each other to achieve module 

objective. This makes students to actively 

participate in the lesson (HESC, 2012:122).”    

 Similar to Abiy and Alemayehu’s (2015), and 

Teklebrhan and  Samuel’s ( 2015) study, one-

sample t-test results showed that  CA provides an 

opportunity to minimize exam malpractice, to 

arrange tutorial class for low achievers, help 

students improve their grades and to minimize 

student attrition rate.  CA enables teachers to 

modify their pedagogical strategies to include the 

construction of remediation activities for pupils 

who are not working at the expected competence 

level (EQUIP1, 2003). EQUIP1 further claim that 

CA enable teachers learn which students need 

review and remediation and which pupils are 

ready to move on to more complex work. Thus, 

the results of the CA help to ensure that all 

students make learning progress throughout the 

academic year thereby increasing their academic 

achievement. Moreover, Teklebrhan and 

Samuel’s (2015) study proved that remedial 

instructions were effective and beneficial to low 

academic achievers. They also contend that a 

well-designed CA and remedial program with 

teachers’ encouragement and supportive attitude 

may help students elevate their academic 

performance to survive in a university learning 

environment and be prepared for the upcoming 

social challenges after they complete their 

education. 

In this era schools are filled with students from 

heterogeneous backgrounds. Hence, teachers 

are expected to be conscious and responsive to 

such diversities. In line to this, instructors 

recognized that CA gave them an opportunity to 

be culturally responsive, and to refine the 

curriculum in a way that suits learners’ interest and 

learning style. Congruent to this finding, Ethiopian 

Higher Education Strategy Center (HESC, 

2012:23) stated that  

Obviously, in a classroom we hardly 

find homogenous learners. Differences 

may exist among students in terms of 

pace of learning, intellectual ability, 

academic background, learning styles 

and strategies, motivation, 

preparedness and other psychological 

factors. This implies that the teaching 

methods, activities and assessment 

techniques used should be varied in 

nature so as to address these individual 

differences. 

       It is known that CA helps teachers assess the 

curriculum as implemented in the classroom. 

Accordingly, CA has a role of improving 

curriculum and a wide variety of educational 

programs and policies throughout education 

systems (ARC, 2016).  As stated by HESC (2012), 

to ensure that assessment is part of the learning 

process, it should be learner-centered 

assessment and should reflect a learner-centered 

curriculum. Hence, effective CA should give all 

students an equal chance, irrespective of their 

background difference,  to show what they know 

and can do (ETS, 2003) and allow teachers to 

evaluate the effectiveness of their teaching 

strategies relative to the curriculum, and to 

change those strategies as dictated by the needs 

of their pupils(EQUIP1, 2003). 

CONCLUSION 

The top purpose of CA is to improve the quality 

teaching and learning through every day feedback 
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on the state of learning and teaching process per 

day. In this regard, students have recognized the 

importance of CA to improve academic 

achievement, plan in advance for further learning, 

work cooperatively with peers, enhance interest 

for learning, correct their learning problems, 

become self-critical learner, and practice 

leadership role for their future career, which in turn 

could enhance quality of education holistically. 

Similarly, CA has helped students become 

responsible for their own learning, arouse their 

desire to pay attention and concentrate in every 

class, participate actively in learning, work hard 

throughout the academic year, and improve self-

confidence. Moreover, students participated in 

this study recognized substantial importance of 

CA to assess their own work, identify the area of 

further improvement, and get motivated for deeper 

learning. 

Instructors involved in this study affirmed that CA 

provides them an opportunity to make concrete 

and reliable decision on grading.  Likewise, they 

have recognized the opportunity they gained from 

CA to ascertain the effectiveness of their own 

teaching methods and to explore effective 

classroom teaching methods and strategies as 

well as to diagnose areas for the improvement of 

instructional activities. Hence, to be said effective 

not only teaching methodologies but also 

assessment methods should address varying 

learning needs and interests of students. 

Instructors also acknowledged the opportunity of 

CA to become reflective practitioner, innovative 

and creative educator, and to make their teaching-

learning process more of practice-oriented. 

Results of study showed that CA encourages 

active learning by placing the student at the center 

of the assessment, and enables smooth 

communication between instructor and students. 

Moreover, instructors believe that CA provides 

them with opportunity to minimize exam 

malpractice, to arrange tutorial class for low 

achievers, help students improve their grades and 

to minimize student attrition rate. 

LIMITATIONS  

The present study is limited by its scope and study 

approach. Hence, the study was limited to Dire 

Dawa University, which is one of Higher Education 

Institutions (HEIs) in Ethiopia. Likewise, the study 

mainly focused on quantitative approach. 

However, the instructors and students perception 

towards the role of continuous assessment in 

enhancing quality teaching and learning should be 

studied in a comprehensive approach by using 

mixed research approach and involving a large 

number of HEIs.  
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