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Challenges Facing Teachers Implementing Continuous 
Assessment: The case of Tililli General and Preparatory School

The study investigated the challenges facing teachers’ imple-
menting continuous assessment in the Tililli general and prepara-
tory school with the emphasis on how these challenges influence 
effective teaching and learning and how a teacher deals with 
these challenges on a day to- day basis. For this study, a qualita-
tive research method was selected. This method seeks to under-
stand the diversified underlying challenges, understanding and 
experiences of the teacher in this study. In order to achieve this 
method, data collection instruments such as the questionnaire 
would be used to obtain reliable data, a pilot test and follow-up 
interviews were utilized. All teachers age, gender, name of sub-
ject and grade who teaches, teaching experience, professional 
qualification or whether they were permanent or temporary, local 
or foreign was included that participated in filled questionnaire 
and interview. All teachers recommended that the education 
should support teachers in implementing the continuous as-
sessment by motivating them. The department should outsource 
trainers to train teachers.
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Background of the Study 

Education is a process established by human 

efforts to solve social, economic and political 

problems encountered in life. It is bringing 

behavioral changes in learners and in the society 

in terms of knowledge, skills and attitude. The 

type of education system in a given country is 

expected to contribute to the development of 

productive and responsible citizens according to 

Muluken (2006). Ethiopian education system in 

general and the teaching-learning process in 

particular had been dominated by teacher 

centered learning. For this reason, the 

participation of students in the classroom was 

very low and limited to only copying and recalling 

what the teachers used to tell them. In such 

situation, it is impossible to bring about the 

behavioral changes in the students. Besides the 

teacher centered learning, the traditional 

methods of evaluation or assessment was used 

in the form of terminal evaluation that mainly 

focused on written examination which 

encouraged the use of rote instead of actual 

learning (Ibid).  

 The education and training policy promotes 

active learning methods of teaching in all levels 

of education in Ethiopia. The use of active 

learning methods has enabled students to 

participate in every aspect of the teaching-

learning process and to assessing their progress 

continuously. To realize, this intent there has 

been a general renovation of the teacher 

education system geared to incorporate active 

learning and continuous assessment in the 

training of the teachers to update their skills in 

active learning and continuous assessment in 

different circumstances (Ibid). 

In Ethiopia, various efforts have been made 

conducted to bring effective teaching-learning 

processes at all levels of education. Based on 

this, has conducted various workshops on the 

implementation of continuous assessment by 

involving the Ministry of Education, Regional 

Educational Bureaus and Teacher Education 

Institutions. All these efforts are made to bring 

effective teaching-learning processes that 

narrow the gap between students who have 

different learning abilities and who have different 

learning styles. From this, it is clear that through 

implementing continuous assessment 

effectively, one can help students to learn better 

(Ibid).  

The education and training policy of Ethiopia 

(1994) and teacher education system renovation 

program have underlined the importance of 

continuous assessment as an integral part of the 

teaching learning process. It is believed that 

continuous assessment is necessary to improve 

the quality of education in the country. 

Consequently, in 1996 E.C, National 

organization for examination (2004:1) has 

prepared and distributed a guideline for the 

implementation of continuous assessment in 

secondary and preparatory class.  

 According to (Airasian, 1994), Continuous 

assessment is now an integral part of the 

teaching-learning process in the country. It helps 

to develop educated and responsible citizens. 

There are various continuous assessment 

techniques that teachers can use to assess the 

performance of their students. These are oral 

questions, homework, group work, individual 

activity, practical work, observation, 

presentation and project work and paper-pencil 

test. The use of such kinds of different 

continuous assessment techniques helps to 

measure the knowledge, skills and attitudes of 

students. For instance, the paper and pencil 

tests focus on involving learners to take test, 

complete a homework or assignment, produce a 

written report, draw picture of something and 

finish work sheet. On the other hand, the 

observational technique involves teachers in 

looking at or watching students’ behavior and 

reactions during and after the process of 

instruction. 

The primary purpose of the implementing 

continuous assessment was to benefit learners 

by equipping with the knowledge, skills, values 

and attitudes that would enable their meaningful 

participation in society. The implementing 

continuous assessment also aims to provide a 
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basis for further study in higher education to lay 

a foundation for future careers and to develop 

learners who were productive and responsible 

citizens and lifelong learners (Muriel, 2012:1).  

In order to fulfill teachers role effectively, they 

must have required knowledge and skills. 

According to norms and standards of educators, 

there were various roles of the teachers.  These 

were learning mediator, interpreter and designer 

of learning programs and materials, 

administrator and manager, scholar, researcher 

and lifelong learner, community, citizenship and 

giving advice for students, assessor and 

learning phase specialist. If teachers were not 

well equipped, it is most likely that they were 

going to face several challenges in implementing 

continuous assessment in their classes (Ibid).  

Statement of Problem 

The study focuses on the challenges faced by 

the teachers and the reforms needed to improve 

the continuous assessment system. The 

success of the continuous assessment program 

could to lead to improved standard of teaching 

learning in Tililli general and preparatory school. 

For the program to be successful, the problems 

standing on the way to its effective 

implementation must first be identified and then 

eliminated. What are these problems? How can 

they be identified?  On the basis of the identified 

problems, what can be made toward improving 

the situation?  The teachers indicated that 

students as well as the teachers are facing major 

challenges. Also, they indicated that there needs 

to be reforms to improve the continuous 

assessment process. This circumstance initiates 

me for the study that the challenges facing 

teachers implementing continuous assessment 

in the study area. The study was designed to 

identify these problems and proffer solutions.  

Additionally, such kinds of researchers have 

never been done in the study area about the 

implementation of continuous assessment. 

 Objectives of the Study 

In order to accomplish the objectives of the 

study, the following research questions were put 

forwarded to guide the investigation. 

➢  Identify the main factors that hindered 

the implementing of the continuous 

assessment in the Tililli general and 

preparatory school? 

➢ Describe the basic skills which are 

important for implementing continuous 

assessment? 

➢ Improve the coordination between 

teachers and students to implement 

continuous assessment effectively in the 

study area? 

➢  Explain various activities to implement 

continuous assessment in the Tililli 

general and preparatory school? 

Method and Materials 

Research Method 

For this study, a qualitative research method 

was selected. This method seeks to understand 

the diversified underlying challenges, 

understanding and experiences of the teacher in 

this study. In an effort to capture the different 

dynamics of teacher practice in relation to 

continuous  assessment, qualitative methods 

would use because they enabled the 

researchers to uncover the teacher’s classroom 

assessment practices and reveal the challenges 

encountered the teachers in  continuous 

assessment. Qualitative research methods are a 

means to gain an understanding through the 

eyes of the participants (students) (Muriel, 

2012:25). 

This study was conducted in one purposively 

selected school in the Gugosa Shukudade 

woreda of the Awi Administrative Zone and 

involved one teacher from the school. The 

research investigated the challenges facing 

teachers’ implementing continuous assessment 

in the Tililli general and preparatory school with 

the emphasis on how these challenges influence 

effective teaching and learning and how a 

teacher deals with these challenges on a day to- 

day basis. 
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Research Design 

For this research, the case study design was 

used. The research specifically focused on Tililli 

general and preparatory school in   Gugosa 

Shukudade woreda, Awi Administrative Zone. 

The case study design examines a bounded 

system or a case over time in detail, employing 

multiple sources of data such as distribution of 

questionnaires and conducting interviews with 

the concerned parties. The researcher defines 

the case and its boundary which was focusing 

on teachers in all subjects that were offered by 

the school. A case can be selected because of 

its uniqueness or used to illustrate an issue.  In 

order to plan how the designed instrument such 

as the questionnaire would be used to obtain 

reliable data, a pilot test and follow-up interviews 

were utilized. The questionnaire was distributed 

in the circuit area of Tililli general and 

preparatory school in Gugosa Shukudade 

woreda, Awi Administrative Zone. The 

researcher distributes questionnaires to all 

teachers and departmental representatives at 

school level. The completed 24 questionnaires 

were collected by the researcher.  

Relevant documents that the teachers used for 

continuous assessment were also studied.  

Several measures were taken to ensure that the 

participant was trustworthy and truthful in order 

to ensure that the research findings were 

credible. This research involved a teacher as a 

participant and the researchers took the 

necessary safety measures to ensure that the 

procedures used to collect data were ethical. 

Upon receiving the relevant documents and 

completed questionnaires from the participants, 

the open ended responses for each question 

were read many times. While reading the 

responses, themes were noted and these 

themes became the categories. The categories 

were assigned abbreviated codes.  The codes 

were analyzed manually. 

Data Collection Instruments  

Permission was requested from the teachers in 

the circuit area of Tililli general and preparatory 

school in Gugosa Shukudade woreda, Awi 

Administrative Zone to collect data who were 

implementing the continuous assessment. In 

order to maintain confidentiality, the names of 

the respondents were not mentioned. The 

researcher personally distributed the 

questionnaire to respondents. This gave the 

researcher an opportunity to explain the purpose 

of the study.  The researcher personally 

collected questionnaires from the teachers. 

The Questionnaire  

A structured questionnaire was used to gather 

data from secondary and preparatory school 

teachers and a departmental representative 

pertaining to the challenges they are faced with 

concerning implementation of continuous 

assessment. Only Tililli secondary and 

preparatory school teachers in Gugosa 

Shukudade woreda, Awi Administrative Zone 

were used. The  

05questionnaire was made up of fourteen 

questions and it focused on the following 

participant teachers and a departmental 

representatives. The questionnaire was 

comprised of open and closed questions.  

Interviews  

Interviews were conducted with the selected 

teachers and departmental representatives. The 

interview was designed to start off with simple 

and non-sensitive questions. The interviewer 

made appointments with the interviewees. In 

addition, the interviewees were asked to explain 

their answers where necessary and surgical 

instrument for exploring questions were also 

used.  

Secondary Sources  

Data was gathered from the Gugosa Shukudade 

woreda, Awi Administrative Zone education 

offices attendance registers concerning the 

number of teachers who were trained on 

implementation of the continuous assessment. 

Published and unpublished written sources 

would be collected from internet. Information 

would obtain from unstructured interview with 

teachers would be crosschecked with responses 

of questionnaire and existing literatures. 
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 Validity and Reliability of the Research 

Instruments 

Different methods were used to test the 

effectiveness of the instruments used to collect 

data.  

 Pilot Study   

Before the questionnaire was put into final form 

a pilot study was carried out. The subjects for the 

pilot study were teachers in Tililli general and 

preparatory school in Gugosa Shukudade 

woreda, Awi Administrative Zone. Teachers 

were the subjects. It was given to teachers who 

were implementing the continuous assessment. 

Pilot was aimed at determining the following: the 

time that the pilot group spent in answering the 

questionnaire; whether the layout of the 

questionnaire was clear and to ask for any useful 

comments from the pilot group. The aim was to 

test whether the study could be researched and 

was feasible. As a result of that pilot study useful 

changes were made to the questionnaire. 

Adjustments were made on some of the 

questions. Ambiguous questions were amended 

to obtain the required information.  

 Interview 

 Interviews were conducted with a small number 

of teachers at the school concerned. Interview 

questions were adjusted and some were added. 

 Population  

The target population of this study included 30 

teachers in all subjects that teach three grade 

level (grade10th, 11th and 12th) in Tililli general 

and preparatory school of the Gugosa 

Shukudade woreda, Awi Administrative Zone. 

All teachers who were participated in filled 

questionnaire and interview was included their 

regardless of age, gender, name of subject and 

grade who teaches, teaching experience, 

professional qualification or whether they were 

permanent or temporary, local or foreign.  

  Sampling Procedure and Size 

  Sampling Procedure 

The study used purposive sampling. It was a 

strategy to choose small groups or individuals 

likely to be knowledgeable and informative about 

the phenomenon of interest. In purposive 

sampling, participants were chosen for a 

particular purpose and the researcher has a 

reason why she/he has chosen the participants. 

In this study, the researcher sampled 

participants who were involved in 

implementation of continuous assessment: 

teachers’ and departmental representatives’ 

members. The sample of the study was selected 

from the population identified above and 

included learners as well as teachers who were 

affected by and involved in challenges 

experienced in implementation of continuous 

assessment at the school. 

 Teachers 

 Teachers who were not participated in the 

questionnaire and interview were grouped 

according to subjects, namely Amharic, English 

Language, Mathematics, Chemistry, Biology, 

Physics, History, Geography, Civic and Ethical 

education, Economics, Sport science, 

Information and communication technology, 

Technical drawing and Business Studies. 

Teachers from each subject were requested to 

randomly pick a paper and those who picked 

number three were included. Each teacher was 

given an equal chance to select the number.                                      

Data Analysis 

The data analysis based on the Tililli general and 

preparatory school teachers’ response. The 

presented data was descriptive and presented in 

tables, followed by interpretation and discussion. 

In the following section, teachers were 

requested to respond to eight major items. Some 

items vividly information on teachers’ personal 

background such as gender, age, teaching 

experience, their professional qualifications and 

grade and subject that  taught as shown in table 

4 below. Other items required teachers to give 

their opinions on the problems they experienced 

in implementing the continuous assessment. 

Teachers indicated the constraints in 

implementing the continuous assessment and 

how to address the problems.
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Sample Size 

Table 1: Grade 10th teachers 

Grade 10th teachers Number of grade 10th teachers 

A                 3 

B                  3 

C                   3 

D                   3 

E                    3 

Table 1: Above shows the number of Grade 10th teachers chosen from classes A to E.      

 

Table 2: Grade 11th teachers 

Grade 11th teachers   Number of grade 11th teachers 

          A                3 

           B                 3 

 

Table 2: Above shows the number of selected Grade 11th teachers from classes A and B. 

     

Table 3: Grade 12th teachers 

Grade 12th teachers   Number of grade 12th teachers 

          A                3 

           B                 3 

Table 3: Above shows the total number of Grade 12th teachers which were chosen from  A and B 

classes.      

                       

Teachers Profile  

 Table 4: Profile of Teachers 

Teachers Age Gender Teaching 

experience 

Professional 

qualification 

Grade and subject Taught 

1 28 Female 8 B. A Degree  Amharic  Grade-11 

2 45 Female 26  B.A Degree Information communication technology Grade-12 

3 37 Male 17  B.A Degree Chemistry Grade-12 

4 35 Male 11 B.A Degree  English Grade-12 

5 26 Male 6  B.A Degree Biology Grade-10 

6 32 Male 11  B.A Degree History Grade -11 

7 30 Male 7 B. A Degree Geography Grade-12 

8 34 Male 12  B.A Degree Civic and Ethical Education Grade-12 

9 34 Male 12  B.A Degree Mathematics Grade-12 
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 Benefits of Implementation to Classroom 

Practice 

More than half of the respondents (70%) strongly 

agreed that their classroom practice improved 

as a result of the continuous assessment 

implementation. Also, thirty (30%) percent 

agreed that they benefited from implementing 

the continuous assessment, even though it has 

shortcomings. The results were encouraging 

because all teachers who participated in the 

continuous assessment implementation would 

testify that they had gained new knowledge. 

When interviewed to mention areas such as 

assessment of learners in class, teaching 

learners, lesson preparation and most teachers 

showed improvements in knowledge of learning 

areas. The results indicated there was 

improvement in learning outcomes and 

assessment standard application (70%) and that 

classroom management skill had also improved 

by thirty percent (30%). 

 Constraints Hampering Implementation  

Teachers were requested to mention constraints 

which they encountered while implementing the 

continuous assessment in the school system. 

Some of the responses were presented as 

follows: Eighty-eight percent (88%) of the 

respondents experienced high transport costs 

when attending workshops, a shortage of 

teaching and learning materials, lack of 

accommodation, shortage of training time, 

students sitting arrangement in the class, 

weakness of teachers and students to accept 

continuous assessment, existence of large 

number of students in the class and burden of 

credit hour per week. Twelve percent (12%) 

indicated that teachers seemed not to have 

adequate knowledge about basic skills because 

they were unable to answer some of the 

questions posed by questionnaire. They 

indicated that they were still on a learning curve 

and they were not well skilled in the details of the 

continuous assessment. 

Support from the Teachers  

All teachers recommended that the education 

should support teachers in implementing the 

continuous assessment by motivating them. The 

department should outsource trainers to train 

teachers. The ministry of education should 

provide schools with relevant policies as more 

time was spent drafting policies for schools by 

the school management team. The department 

should specify and reduce the number of 

projects required from teachers.      

 Conclusions  

The teachers were experienced by various 

problems in implementing the continuous 

assessment. These included inadequate 

teaching and learning resources and 

overcrowding of classes where implementation 

could not be done successfully in school. 

Teachers, therefore, with the assistance of 

curriculum advisors, principals and school 

management team were expected to join hands 

and play a leading role in encouraging their 

colleagues in implementing the system. The 

implementation of continuous assessment 

endorses the concepts of lifelong learning, which 

means that all people who need to learn should 

be provided with an opportunity to learn.  
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